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greenhouse
noun
\ ‘'grén- hatus \

: an enclosed structure used
for the cultivation or
protection of tender plants.

This vision of a greenhouse - as an intentional place of protection
that has the sole purpose of nurturing growth and development -
has been such a guiding image for me this year. As we held the
outside world at bay, we turned inward and focused on our kids.
Our brave and dedicated faculty and staff committed to ensuring
that our kids felt safe and grounded at school. We focused on
building connections and relationships and we let learning
flourish. The classrooms became a shelter - for kids and teachers,
alike. While there were struggles and challenges and changes,
ultimately, our kids found the right mix of light, love and fertile
ground inside the walls of Greenhouse. Despite the world outside,
our kids laughed, learned and thrived at school. Columbia
Greenhouse as a sanctuary, as an oasis, as a refuge - that idea is
what strengthened me this year. | am eternally grateful for every
faculty member, every Board member, every Greenhouse family
that made this year possible. This year was the result of a
compelling and vibrant combination of commitment, dedication
and trust shared across our entire community. It is this spirit of
connection that fills me with pride, hope and optimism and what

propels me forward to the fall and the beginning of another new

school year inside our beloved Greenhouse.

With deep gratitude,
Renee


https://www.merriam-webster.com/dictionary/noun

Dear Greenhouse Community,
Steady, as she goes! While this school year was filled
with unprecedented challenges, it is also a source of
deep pride. Thanks to the resiliency, innovation,
adaptability and perseverance of our entire community,
Greenhouse re-opened for in-person school in September
2020 and remained open for the school year. This
incredible feat demonstrates the power of the
Greenhouse community. When we come together, we
can accomplish hard things!
The Board of Trustees’ remains focused on safe-guarding
Greenhouse’s future and ensuring the Greenhouse
experience for generations to come. While the budgetary
ramifications of the global pandemic have been many,
the Board continues its work to ensure the school’s long-
term stability. Hiring and retaining a dedicated and
talented faculty remains a top priority and we are proud
that we are able to keep our full faculty and staff moving
into the new school year. We are looking to the future
with enthusiasm, dedication and confidence.
| wish you all a restorative and healthy summer,
Sara Edlin
Chair, Greenhouse Board of Trustees
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“VITAMIN G” FOR A DIFFERENT
KIND OF SCHOOL YEAR

Climbing a tree...
Blowing dandelion seeds into the wind...
Watching the clouds drift by in the sky...

All examples of universal childhood experiences.
It is widely understood that children benefit from
daily interaction and sustained contact with the
natural world. Research is clear, whether it is
parks, gardens, or forests, human beings thrive
when they get what Frances Ming Kuo (2019), a
cognitive scientist, refers to as a regular dose of
“Vitamin G" (G for green). However, much of
modern, urban living and contemporary family life
does not support young children’s regular
opportunity to be out and active in their natural
world. Until now! While the global pandemic has
wreaked havoc on much of our lives, it has given
us an opportunity to think about how we, as a
school, can restore and promote children’s
interaction with the natural world. This year we
gave ourselves the goal of spending at least 50%
of class time outdoors. Even we were amazed at
the rich, meaningful, varied curriculum
opportunities  our  children and teachers
discovered as a result. As one faculty member
observed, “every walk brought an opportunity for
observations or questions.”

As a school that is committed to inquiry-based,
project approach learning, our daily curriculum is
informed by the experiences and interests of the
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group. This year — in every single class —
the effects of our time outside the
classroom (both in nature and in the magic
of the city) had a profound impact on our
curriculum.  Whether it was studying
gardens, birds or rainbows, each class
found meaningful, rich curriculum
opportunities from their daily exposure to
nature.

The Explorers: Whether they were going
on shadow walks through campus or
discovering ways to make rainbows with
reflective surfaces, the Explorers were
ready to explore! As one teacher pointed
out, the children were thinking about the big
ideas underlying the inquiry both inside the
classroom and outside in the world. The
children used flashlights, overheads and the
light panel inside their class to play with
light and shadow; they also recognized and
identified shadows as they played in the big
yard or walked to the park. What a profound
way to experience and understand that
learning happens everywhere — not just in
the classroom.

The Navigators: The passing of the
seasons became a meaningful provocation
for the Navigators. In the fall, they were
transfixed by a lone leaf that hung onto the
branch for a long time. They watched it
closely, waiting for it to falll They even
wrote a group story about the leaf that

wouldn’'t let go. Their imagination was
equally captured by three different sized
snowballs they observed outside. From afar,
they watched these snowballs melt and
melt. Back in the classroom, there were
countless opportunities for exploration
about spheres, snow and melting.
Ultimately, they took a deep dive of science
learning into the forms of water and the
water cycle.

The Adventurers: Early on in the year, the

Adventurers were caitured bi the idea of



camp fires, s’'mores and tents. Can a group
of city kids really study camping? As it turns
out — yes, they can! They built tents out of
various materials, they crafted tools they
needed for their pretend campsite in the
dramatic play area, they went on walking
trips through the forests (in Morningside
Park!), they researched forest animals, drew
trail maps and so on. In the end, they found
a place for their class campsite in the park
where they climbed trees, built camp fires
and even ate s’'mores!

The Researchers: How many different
gardens do you think you could find in Upper
Manhattan? Would you believe it if | told you
the Researchers explored eight different
gardens right here in our neighborhood!
They spent time comparing and contrasting
different gardens, designing their own
garden and even making their own Kusama-
inspired flower sculptures. The garden
exploration moved easily from outdoor
learning to classroom learning and provided
months of varied, meaningful curriculum
opportunities.

The Investigators: And how many different
birds do you think you could find in Upper
Manhattan? The Investigators took bird
watching to another level! Red-tail hawks,
woodpeckers, blue jays, song birds, egrets,
herons, ducks, geese, robins, doves, and so
many more! In addition, they capitalized on
a universal truth about kids — their love of
sticks. Young kids everywhere will see a
stick and pick it up! There are boundless
possibilities for play found within a stick.
The Investigators combined this truth with
their study of outdoor sculptures and
created a multi-step group stick sculpture in
their class.

These are just a few of the examples of how
our talented teachers and inquisitive
children used their time in nature — with
regular doses of Vitamin G — to expand their
learning this year.
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NOTICING SAME AND DIFFERENT
_BY DAVID VINING

“What do you notice?” In the

Investigators class many of our
interactions and discussions with
children start with this simple
question. With this type of open
question, we are encouraging the kids
to draw on their experiences,
opinions, values and understandings.
Their verbal answers allow us to learn
about their ability to organize ideas
and express them in a logical way.
Whether we were working to make
the color fuchsia or comparing leaves,
“what do you notice” provided us the
perfect opportunity to learn about
how and what our children think and
know. So much so, that we decided to
use it as a structure for our Question
of the Day. We began our morning
meetings with a presentation of a pair
of objects or pictures and ask “What
do you notice about these two things?
What is the same? What is different?”
We asked these same three questions
for many days in a row, presenting
leaves, rocks, works of art, different
shapes of blocks and more. We
encouraged the children to observe
carefully, notice deeply and describe
in detail, without judgement. As is so
uniquely the case with emergent
curriculum, following the children’s
lead inspired rich and interesting
experiences that allowed the children
to build a deep, interdisciplinary
connection between content, skills
and ideas.
In our discussions, we were not
looking for the children to recite
certain agreed upon “right” answers,
but to look closely, think and make
connections. They always came up
with  surprising and insightful
observations! They noticed

differences in size, shape, texture,
weight, material, and of course
color. They speculated about the
uses and origins of objects. They
even began to test objects by
dropping them, stacking them,
squeezing them, and testing them in
any way they could think of. One
strand of thinking that challenged
the children was the idea of
attaching value judgements to
differences. During one of our early
conversations about same/
different, someone verbalized that
“different is bad.” What a concrete
opportunity to discuss a very
abstract idea! Do differences in
objects make one of them better or
worse than the other. Is something
better because it is taller? Is
something worse because it rolls
slower? For our  discussion
decided  that
differences were important to note

purposes, we

but were not reason to rank or rate.
As the children’s ability to observe
and objectively describe the
attributes of various objects
developed, we made the intentional
plan to expand their thinking to
more personal reflections.

In our project work in the art studio,
we were exploring how to make the
color brown. We decided to connect
our color mixing exploration with
our same/ different discussions.
During one morning meeting, we
displayed two different types of
wooden blocks, one the lighter
brown of our classic unit blocks, and
one from a set of darker hardwood
pieces that we were using in the
dramatic play area. The children
commented on the difference in
size, shape and texture. One child
noticed, “they are both brown, but
oneis darker and one is lighter.”



Another child built onto this idea by adding, “like we are all
different colors!” From there, the conversation moved from
comparing the blocks to comparing each others skin tone.
Eventually the children spontaneously put all their hands
into the circle and shared their noticings with great
enthusiasm. Because of course they see and notice different
skin colors -- they see differences everywhere! We quickly
noticed that each of our skin colors was unique and
different! We leveraged this opportunity to reinforced that
it is ok to talk about the differences we notice about people
AND that these differences are valuable, interesting and
important to respect but not a reason to judge or separate.
From there it was natural to add fairness to the
conversation. Four and five year olds are deeply invested in
the concept of fairness and they have lot to say about it.
The children were energized and full of righteous
indignation when we told them that people were sometimes
treated differently (and unfairly) because of their skin color,
(or what language they speak, or their gender, or who they
love.) “That’s not fair!” they exclaimed. And they are right, of
course. We moved the conversation and exploration back to
the art studio and created lots of different shades of brown
paint. Later, taking that paint to create a group art project
that beautifully reflected the many shades and colors of us.
We continued to noticed the skin tone of the characters in
the books that we read, always looking for attributes that
were the same and different. What began as a simple
question, “What do you notice?” grew to include
experiences in every area of the classroom, connecting
ideas found in math, literacy, art and more. And

ultimately, we explored ideas of identity, community and
social justice. One of the key messages, for me, of antiracist
teaching is that there are things that we can do to change
the world around us. Opening up the connections between
imagination, critical thinking, and social justice helps
children to see the world as different than it is now. “What
do you notice” about the world around you that should stay
the same, and what would you change? Teaching children
not just about the existing world but how to imagine the
world as better than it is now is the ultimate antiracist
message. We may not have solved all the world’s problems
this year, but hopefully we encouraged the children to know
that their ideas, observations and noticings can be part of
those solutions.
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Building strong partnerships with parents is a vital part of the
Greenhouse experience. With COVID restrictions and safety
protocols requiring social distance, we knew that we would
need to rethink how we communicate and partner with
parents. From phase-in to parent-teacher conferences, it was
time to reimagine what was possible! From drop off and pick up
outside on the sidewalk to virtual parent group meetings, we
found new and innovative ways to share information, connect
and partner. We used technology like Google Photo shares and
Zoom birthday celebrations. We met parents outside in the
park, play yards or on campus. While there were drawbacks,
there were lots of success, too. The parents that completed our
end of the year parent participation survey, overwhelming
supported our continued offering of virtual parent connections
(in addition to - not in replace of—our in-person offerings). As
we move into next year, the reimagining will continue; we look
forward to working with parents to find the right mix of
opportunities for parent communication, participation and
relationship building.
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2020-2021 Annual Fund Contributors

Especially in these difficult times, the generosity of Greenhouse parents, alumni
families and friends allows us to continue to provide exceptional programs and
quality experiences for our children. Their contributions to Greenhouse serve as the
catalyst for change and growth. As all other fundraising events were cancelled this
year, contributions to our Annual Fund became the vital cornerstone of giving at
Greenhouse; the Fund supports the ongoing operational expenses of the school.
Columbia Greenhouse Nursery School thanks and acknowledges the generous

contributions of the following individuals and companies:

Anonymous
Chris and Lauren Arettines

Vicki Aspenberg

Jesse Ausubel

Paul and Peter Della Rocca

Liza King & Romulo Baltazar
Jennie Sparandara & Rob Bauer
Benivegna Gerlich Family

Nicole Gordon & Roger Bernstein
Ariana Cooper Berry

Bertozzi Family

Evi Vakiani

Luisina & Gonzalo Buteler

The Lerner-Carlsons
Chiong-Salopek Family

Caroline and Julian Clauss-Ehlers
Monica, Jeff, Danielle & Frances
Cohen

John & Katie Cooper

Katelyn & Michael Cooper

John & Katie Cooper

Jay & Elizabeth Cooper

Jeanette Corey

Mignon & Tim Edwards

Jenny & Gabriel Falcon

Dick & Matti Feldman

Ellie Grossman & Ray Fisman

Fox Family

Harkavy Friedman

Joanna Geneve & David Third
Gen ily

Susannah Gold

Wanda M. Holland Green
Lydia Barker & Christopher
Gruszczynski

Dr. Lorraine Harner

Ola Oyinsan Hixon

Jennifer Cowan & Dan Jacob
Kristine & Michael Johannes
Johnston Family

Lauren Weigel & Erich Jungwirth
The Linda & Alan Kahn
Foundation

Kimberly Kahn & Satadru
Pramanik

Carl Kaplan & Pam Mendels
Jeff Kearney & Kathleen Brennan
Shikha & Amit Khandelwal
Elga & James Killinger

Sonia Moghe & Eric Koch
Kogod & Smiley

Leal Family

Janice Lewart

Christina Weyl & Richard
Lichtenstein

Kyra Maniatis

Masch Family

Merrill Family

Misako Rothery & Doug Neye
Catherine Salisbury & George
Nunn

Naya Pande

Aoife West

Mike & Lindsay Pitzer

Katherine Randall & Stephen Pred
Pressman Family

Kara Putrino & Robert Smit
Nancy Ramsey

Milan Ranka & Amy Turitz
Theresa Rogers

Jeannie Chung & Lisa Rothman
Julia & John Rudolph

Jenny Weil & John Samuels
Lauren Salzinger & Glen Sanders
Stephen Sax| & Alice Naude
Jane Spinak & Warren Scharf
Zeynep & Thomas Schoenwaelder
Judy Margolin & Seth Schwartz
Lily Shohat & Lloyd Mackay
Hannah Bayer & Stuart Slavin
Sabrena Silver and Abe Stein
Arminda Bepko & Victor
Suthammanont

Theresa Swink

Holter Graham & Neela Vaswani
Bianca & Ryan Vaz

Vien Family

Jane White

Charles & Dolly Williams
Thomas Woehrle

Marissa & Cody Zalk

Matching Grants

Wallace Foundation




